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Abstract 
The present study investigated the effect of using some reading 

modes on the reading comprehension levels of English Section Students’ 

at Zagazig Faculty of Education. The study adopted the quasi 

experimental design. Ninety of 1st year freshmen English Section 

students at Zagazig Faculty of Education was randomly selected and 

divided into three groups. Thirty students were chosen for each group. 

Group one used multimodal printed texts, group two used non- printed 

multi modal texts, and group three used printed and non- printed multi 

modal texts. The fourth group received the regular way of teaching. All 

the participants in the three experimental groups and control group 

completed the reading comprehension test as pre –post administered for 

the purpose of data gathering and analyzing. A three likert scale was 

designed for measuring the effect of reading modes on developing 

reading comprehension levels and applied them before and after the 

treatment. Finally, the results of the study approved that reading modes 

was effective on developing reading comprehension levels. 

Keywords: reading modes, reading comprehension level.  
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 صـــــستخل الم

تحددت مشكلة الدراسة الحالية فى أن بعض طلاب الفرقة الأولى شعبة اللغة الانجليزية 
 -)حرفةةى بكليةة الررييةةة نعةةان ن مةةى مةعر فةةى ممةةارات الفمةةو الهرالةى بفةةةر يات  الف رلفةةة م ةة  

 والابداعى(، ومى ثو نفكى صياغة مشكلة الدراسة فى الةؤال الرليةى الرالى -والناقد -الاسرنراجى
فةةى الهةراعل علةةى مةةةر يات الفمةةو  أثةةر اسةةر دان برنةامم قةةالو علةةى تعةةدد أنفةا  ال ةةر  مةا

 الهرالى لدى طلاب شعبة اللغة الإنجليزي  بكلية الرريية جامعة الزقازيق؟
 ويرفرع مى ذلك الأسئلة الفرعية الرالية 

 نجليزي ؟الفناسبة ل لبة الفرقة الأولى شعبة اللغة الا ما ممارات الفمو الهرالى الاريعة -1

كيف نفكى بناع برنامم قالو على بعض انفا  ال ر  الفرعةدد فةى الهةراعت لرةدريف الفمةو  -2
 الهرالى والرن ر ال هافى لدى ال لاب؟

مةةا أثةةةر اسةةةر دان بعةةض انفةةةا  ال ةةةر  الفرعةةدد فةةةى الهةةةراعت علةةى تنفيةةةة مةةةةر يات الفمةةةو  -3
 الهرالى لدى ال لاب؟

 ث:ـــــــالبح دودـــــــح
 الرالية  سة الحالية على الحدوداقرصرت الدرا

 ة:ـــريـــدود البشـــالح-1 
  مجف عة مى طلاب الفرقةة الأولةى شةعبة اللغةة الإنجليزيةة، وقةد تةو الريةار الفرقةة الأولةى

 لأنما تف   بدانة الفرحلة الجامعية حيث مى الففكى تنفية الفةر يات الف رلفة للفمو .

 ه:ــــالحدود الموضوعي -2

 تحددت بالرج ع الى الإطار النظرى واسرشارل الفحكفيى. ال ر  الفرعدد فى الهراعت أنفا  (أ 

ذات أبعاد  نص للفمو الهرالى تحدد باسرشارل الفحكفيى الف رصيى فى الفجال ول  تاثير (ب 
 ثهافية على ال لاب.

 ه:ــــالحدود الزمني -3

 2020/ 2019 تو ت بيق الدراسة للال الفص  الدراسى الاول مى االعان الدراسى . 
 ث:ــــــروض البحــــــف

 سعت الدراسة الحالية الى الرحهق مى صحة الفروض الرالية 
طلاب مجف عات الرجريبي  ال لاث  ت جد فروق ذات دلالة احصالية بيى مر س ى درجات -1

 الهرلى لصالح الفجف عات الرجريبي  ال لاث. الفمو والفجف ع  الضاب   فى الربار مةر يات

طلاب الفجف عات الرجريبي  ال لاث  ت جد فروق ذات دلالة احصالية بيى مر س ى درجات -2
 الهرلى لصالح الر بيق البعدى. فى الر بيق الهبلى والبعدى فى الربار مةر يات الفمو
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طلاب الفجف عات الرجريبي  ال لاث  ت جد فروق ذات دلالة احصالية بيى مر س ى درجات -3
 الهرلى لصالح الفجف عة الرجريبي  الاولى.. ربار مةر يات الفموفى الر بيق البعدى فى ال

ي جد اثر لاسر دان برنامم انفا  ال ر  الفرعدد فى الهراعت على مةر يات الفمةو الهرلةى  -4
 لدى طلاب الفرق  الاولى كلية الرريي  جامعة الزقازيق.

 اجراءات الدراسة: الدراسة أهمية

للفمةةةو  وممةةةارات )انفةةا  ال ةةةر  الفرعةةدد الةةةابهة الفرتب ةةةةتةةو مةةةةح الادبيةةات والدراسةةةات  -1
 الهرالى الاريعة( لإعداد 

  الاطار النظرى (أ 

الفمو الهرالى( ب اس ة الباح   وعرمة   مةر يات )الربار الأدوات ال اص  بالدراسة (ب 
 على الفحكفيى.

قةةةالو علةةى بعةةةض انفةةةا  ال ةةر  الفرعةةةدد فةةةى الهةةراعت الةةة ى يرناسةةة  مةةة   تصةةفيو برنةةةامم -2
  لاث مجف عات الرجريبي  وعرم  على ال براع واجراع الرعدنلات الفناسبة.ال

عين  عش الي  مى طلاب الفرقة الاولى شعبة اللغة الانجليزية كلية الرريية جامعة  لريارا -3
 الزقازيق وتهةيفما ل ثلاث مجف عات تجريبي  ومجف ع  ماب  .

 الرجريبي  والفجف ع  الضاب   ت بيق قبليا.ت بيق الربار الفمو الهرالى على ثلاث مجف عات  -4

ب اسةة ة الباح ةةة علةةى الفجف عةةات الرجريبيةةة  ت بيةق برنةةامم ال ةةر  الفرعةةدد فةةى الهةةراعت -5
 ال لاث بينفا تدرس الفجف ع  الضاب   بال ريهة الفعرادل.

 ت بيق الربار الفمو الهرالى ت بيها بعدنا على الفجف عات الرجريبي  والضاب  . -6

 رالم الر بيهيى الهبلى والبعدى.مهارنة الن -7

 معالجة النرالم احصاليا. -8

 ثو تهدنو الر صيات والفهررحات. ،مناقشة النرالم وتفةيرها -9
 ه:ــــدراســــج الــــائــــنخ

 ت صلت الدراسة الى مجف عة مى النرالم ابرزها ما يلى 
رجريبيةة  وجة د فةةروق ذات دلالة  احصةةالي  بةيى مر سةة ى درجةات الةة لاث الفجف عةات ال -1

والفجف عةةةة  الضةةةةاب   فةةةةى الر بيةةةةق البعةةةةدى لالربةةةةار مةةةةةر يات الفمةةةةو الهرالةةةةى لصةةةةةالح 
 الفجف عات الرجريبي  ال لاث.

وج د فروق ذات دلال  احصالي  بيى مر س ى درجات الفجف عات الرجريبي  ال لاث ف  -2
  الر بيق الهبلى والبعدى لالربار مةر يات الفمو الهرالى لصالح الر بيق البعدى.

وجة د فةةروق ذات دلالة  احصةةالي  بةيى مر سةة ى درجةات الفجف عةةات الرجريبية  الةة لاث  -3
 ف البعدى لالربار مةر يات الفمو الهرالى لصالح الفجف عة الرجريبي  الاولى. 

فةى الهةراعت علةى مةةر يات الفمةو  ت جد فاعلية للبرنامم الهةالو علةى انفةا  ال ةر  الفرعةدد -4
  .ى كلية الرريية جامعة الزقازيقالهرلى لدى طلاب الفرقة الاول
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Introduction  

English is the mean of international communication. EFL learners 

as a foreign or a second language use it to achieve different 

communicative goals. It is the most language commonly used around the 

world, in books, newspapers, magazines, radio, television, movies and the 

Internet. English becomes a real challenge. Reading is considered one of 

the most important skills which language learners should master. Reading 

is very important for students because it helps them to understand the 

world around them, communicate and understand what is communicated. 

EFL learners have many different texts to read, such as textbooks or other 

extracurricular reading materials. It is through reading that they acquire 

much of their knowledge and understanding of different subject areas.  

Thus, it is essential for EFL learners to acquire reading 

comprehension skills in order to understand what they read. Chang and 

Gould (2008) asserted that reading is considered one of the most 

essential components of language development. It helps to build 

vocabulary and leads to lifelong learning and improvement in English 

language skills. Because EFL learners use different skills to understand 

meaning from any written texts, they don’t decode words with sentences, 

but also think and comprehend what they read. So, comprehension also 

requires constructing meaning through integrating text information and 

students’ relevant knowledge (Nation and Angell, 2006). So, reading 

comprehension can be considered as one of the most important types of 

reading. According to Macaro and Erler, (2008), reading comprehension 

involves (a) decoding author’s text through processing letters, words, 

and sentences; and (b) comprehension which includes integrating this 

information and constructing a mental representation of the text content.  

According to Brassell and Rasinski (2008), reading comprehension 

can be classified into four levels. They are literal, inferential, critical and 

creative levels. Literal level requires reader to recall facts, names, and 

things stated in the text. Inferential level allows the readers to suggest 

relevant additional information based on the text and personal experience 
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such as drawing inferences and predicting the difference between fact and 

opinion. Critical level involves evaluating or making judgments, and 

recognizing the logic of the arguments. Creative level involves going 

beyond the material presented by the author such as problem solving and 

providing new ideas, new insights and original constructs. 

In this respect, recent researches on reading comprehension skills 

have declared the importance of developing EFL reading comprehension 

skills. Many researches also assured the importance of reading 

comprehension at the university stage such as Chou, 2011 Elgarawany, 

2010; Floris and Divina 2009; Reza and Mohmood, 2013; Williams et al., 

2011; Zuo, 2011. Thus, the current study investigated the effect of some 

reading modes on developing the reading comprehension levels of 1
st
 year 

freshmen English Section Students at Zagazig Faculty of Education.  

Although great efforts have been exerted to develop the teaching- 

learning process of English, EFL programs still fail to provide as 

expected. The EFL learners’ proficiency in English also is still poor and 

below expectation. This study investigated the challenges encountered in 

teaching English in the Arab World countries concerning reading 

comprehension levels. The researcher tried to help 1st year freshmen 

students at faculty of education to improve their reading comprehension 

levels through using different reading modes. 

To document the problem, the researcher has reviewed the previous 

studies. Foreign Studies have asserted the use of reading modes and how 

they have affected the process of learning English language in general and 

the process of reading comprehension levels as follows: Schieble(2009), 

Ganapathy (2016), Baharani and Ghafournia (2015), Manoli and 

Papadopolou (2013), Romero (2012), Biria and Boshrabadi (2014), Borton 

(2008), Julian (2010), Vanrala and Jalkanen (2010), Adwu (2012), Lee 

(2014), Becher(2014), Bao(2017), Kitson(2011).Also, Abd Wahab (2016), 

El- Sayed (2017), Elgarhy (2016) explained that EFL students have poor 

performance in reading comprehension skills. The current study would be an 

attempt to utilize some reading modes to develop reading comprehension 

skills in EFL 1st year freshmen faculty of education students. 
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Reading comprehension has different modes such as printed 

multimodal modes, non-printed multimodal modes, and both printed and 

non- printed modes. In general, these types enhance the reading 

comprehension levels. In this respect, Tanner (2014) explained how 

peculiar well-suited printed modes are for the reading brain. In fact, there 

are no genetic or biological structures dedicated solely to reading. 

Instead, human beings read by joining neural structures originally 

developed for vision, object recognition, and spoken language to the 

processes of letter and word recognition and the short-term memory 

storage necessary for sustained thought.  

Walsh (2015) explained the first modes as that the reading process 

with print-based texts involves different levels of decoding, responding 

and comprehending at affective and cognitive levels, critiquing and 

analyzing. Reading is a stable interaction between reader and text. There 

are some differences between reading print based modes and non-printed 

modes. Non- printed modes like I phone, e-book, smart phone 

computers, etc. require an online processing such as reacting to sound 

effect, animated icons and using the screen (Walsh, 2011).  

Walsh (2009) illustrated the third modes; as these texts that have 

more than one mode. These modes are print and image or print, image, 

sound and movement. A multimodal text is often a digital text but can be 

a book, such as picture book, information text or graphic text. 

Multimodal texts need the processing of more than one mode and the 

recognition of the integrations between modes. This process is different 

from the linear reading of print-based texts. 

The need for this current study was clarified as a result of the 

following reasons; a) most of the reviewed literature and previous studies 

assured the great impact of the reading modes on the reading comprehension 

levels b) through the researcher experience as a language instructor in the 

faculty of education, she observed that some of the EFL 1
st
 year freshmen 

students at faculty of education have problems in the reading comprehension 

levels. C) Reading modes have never been fully investigated in the Egyptian 
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ELT context. Furthermore, a pilot study was carried out during the second 

semester academic year (2016-2017) to check students’ mastery of the skills 

of reading comprehension levels to a group of 30 EFL 1
st
 year freshmen 

students at faculty of education, Zagaig University.  

The results of the reading comprehension test released that the 

percentage of the students’ response to these skills was less than 50%. The 

students have poor level of reading comprehension levels. To tackle this 

problem multimodality reading modes could be effective in reading 

comprehension levels. The EFL1st year freshmen students could overcome 

the obstacles they encounter during reading comprehension tests. 

Working with multimodal reading modes in the EFL classroom 

can be used to develop not only students’ reading skills but also their 

writing, speaking and listening competence. These modes could help 

consolidate a holistic approach to teach four skills of English (D’Andera, 

2010). The theory of multimodality developed through the work done by 

Kress and Leeuven (2001, 2006). Multimodality has contributed to 

understand how different modes of communication language such as 

images, graphs, sound, music, gestures, etc. 

Using multimodality in the class makes learning remains for a 

long time and changes students’ motivation and attitudes towards 

learning. Marie (2016) assured that multimodal classes facilitate the 

learning process and make students creative, active and autonomous 

while they learn. Also, Marie (2016) emphasized that students are the 

leaders in the teaching learning process. They are be prepared to take 

decisions constantly about different things such as the text they choose, 

their essay they write, the topic of oral presentation, the comments they 

write through Facebook. 

Multimodal reading modes in this current study divided into three 

groups; (multimodal printed texts group, non- printed multimodal texts 

group, and both printed and non- printed multimodal texts group). The 
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current study investigated which one of these groups would be the most 

effective in overcoming the difficulties of reading comprehension levels 

of EFL 1
st
 year freshmen faculty of Education Zagazig students. 

Statement of the problem: 

On the basis of the above introduction and in the result of the pilot 

study it could be concluded that EFL 1
st
 year freshmen students have 

problems in reading comprehension levels. Using the multimodal 

reading modes could be suggested as a possible way to remedy this 

problem. Accordingly the problem under investigation could be stated in 

the following main question and the respective sub questions; 

What is the effect of using some reading modes on developing 

the reading comprehension levels of English students at Zagazig 

Faculty of Education? 

The main question is sub-divided into the following sub- questions; 

1- What are the suitable skills of reading comprehension levels for 

the EFL 1
st
 year freshmen students in the faculty of Education? 

2- What are the features of the some multimodal reading modes for 

teaching reading comprehension for EFL 1
st
 year freshmen 

students in the faculty of Education?  

3- To what extent is the multimodal reading modes effective in 

developing reading comprehension levels? 

Design and sample: 

a) In this study the quasi experimental design would be adopted.  

b) For the participants; three experimental groups of students were 

drawn from the EFL 1st year freshmen English department students. 

The gender was disregarded through the intervention period. 

The Study Aims: 

The present study aimed at: 

1- Developing some reading comprehension levels. 

2- Investigating the effect of some multimodal reading modes 

program on the reading comprehension levels. 

3- Comparing the three groups of multimodal reading modes 

to each other. 
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Significance of the study: 

The results of this study were hopefully expected to be useful to: 

1- EFL First year, Faculty of Education students: 

a) It could enable students to develop their reading comprehension levels. 

b) It could help students to become active, self- motivated, self-

esteemed, self -confident. 

2- EFL Instructors: 

a) It could provide them with a list of EFL reading comprehension 

skills that are appropriate for EFL prospective teachers. 

b) It may be beneficial in finding out which multimodal reading 

modes is more efficient for improving students’ reading 

comprehension levels. 

3- Curricula designers: 

Through presenting some multimodal reading modes that may 

help in EFL curricula development and to enrich modes books with 

activities, tasks, strategies and techniques which enhance students’ EFL 

reading comprehension levels. 

The study Instruments: 

1- Reading comprehension levels checklist 

2- Reading Comprehension levels Test 

3- Rubric for correcting the test 

Hypothesis: 

Examining the previous literature and previous studies, the 

hypotheses of the current study could be formulated as follows: 

1- There would be statistically significant differences between the 

mean scores of the three experimental groups (multimodal printed 

group- non-printed multimodal group – and both multimodal 

printed and non-printed group) and the control one in the post 

administrations of the overall reading comprehension levels’ test 

in favor of the experimental groups’ results. 
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2- There would be statistically significant differences between the 

mean scores of the three experimental groups in pre and post 

administrations of the overall reading comprehension levels’ test 

in favor of the post administration’s results. 

3- There would be statistically significant differences between the 

mean scores of the three experimental groups in the post 

administrations of the overall reading comprehension levels’ test 

in the favor of the first experimental group. 

4- The multimodal reading modes program has a positive effect on 

improving students’ EFL reading comprehension levels. 

Procedures of the study: 

In the basis of the statement of the problem and its sub questions 

the procedures would be as follow: 

1- Reviewing the relevant literature and previous studies related to 

reading comprehension levels, cultural literacy questionnaire to 

prepare: a. the theoretical background and  

 b. the instruments of the study. 

2- Designing some multimodal reading modes and its content would 

be subjected to thorough discussion with a number of experts. 

3- Drawing the study sample from the EFL1st year freshmen students 

and dividing them into three groups at the Faculty of Education.  

4- Pre- administering the study instruments to the three treatment groups. 

5- Teaching the content of multimodal reading modes program by 

the researcher to treatment groups. 

6- Post– administering the study instruments to the three 

experimental groups. 

7- Submitting the obtained results to the convenient statistical 

methods to be analyzed. 

8- Discussing and interpreting the results. 

9- Drawing conclusions, and providing recommendations and 

suggestions for further research. 
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Study delimitations: 

This study was limited to  

a) A sample of ninety EFL (1
st
 year department of English students in 

the faculty of Education Zagazig University for the following reasons: 

 First year EFL students are not trained well to read in English 

because they had not the chance to practice some reading 

modes during secondary stage.  

b) Multimodal modes that would be determined through- out the 

review of relevant literature and consultation of jury members. 

(Multimodal printed- texts, non-printed multimodal texts, and both 

printed and non- printed multimodal texts). 

c) The reading material would be determined after consulting with 

experts under the consideration that it must be bound in cultural 

effects. The Old Man and the Sea was chosen to be the reading 

material because this novel was taught to them and it had many 

good morals and values which were near to our culture and 

suitable for the EFL 1st year freshmen students at faculty of 

education Zagazig University.  

Results of the Study: 

The results of the treatment groups and non- treatment one in the 

overall pre- reading comprehension test, indicated that the students of the 

four groups were almost homogeneous, where there were no significant 

differences of the four groups in the pre- test before the administering 

the treatments of the study. These results could be attributed to the 

following reasons: 

1- Following the same traditional methods in teaching English. 

2- Students couldn’t have time to practice EFL reading 

comprehension levels. 

3- Students couldn’t participate at any multimodal reading modes 

program in any lectures. 
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After experimentation, the results revealed that the level of the 

treatment groups who were taught using multimodal reading modes 

program were higher than those of the non- treatment one who received 

the traditional methods of teaching in the post administration of EFL 

reading comprehension levels. These results are similar to the results of 

Vaarala and Jalkanen (2010). Moreover, the results revealed that the 

level of the treatment groups who were taught using multimodal reading 

modes program in the post test were higher than in the pre- test of 

reading comprehension levels. These results are similar to the results of 

Biria and Boshrabadi (2014) and Romero (2012). 

In addition, the results revealed that the level of the students of the 

first treatment group in the post test surpassed those of the second and 

the third treatment groups in the overall EFL reading comprehension 

levels because this group received different and various activities, tasks 

and strategies (debates, Jigsaw, hot seating, group experts and book art).  

These activities help the first experimental groups to develop their level 

in EFL reading comprehension levels. These results are similar to the 

results of Baharani and Ghafournia (2015). 

Finally, these results indicated that the multimodal reading modes 

program used in the present study had a positive effect on the EFL1
st
 year 

freshmen English Department Students’ reading comprehension levels in 

the three treatment groups. These results may be attributed to exposing the 

groups to a number of techniques, activities and strategies; (debates, hot 

seating, role play, group experts, KWL Charts, Venn diagram to realize 

similarities and differences, working through pair work and group work, 

activating prior knowledge, visualizing, retelling, answering questions, 

making connections) through which students had a full chance to express 

themselves loudly and proudly to overcome the shyness.  

Moreover, some students had ambitious and desire to share in the 

program which encouraged them to develop EFL reading comprehension 

levels. Students had important roles to get the information by 

themselves, give their opinions and use their imagination to create new 
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things. That’s why the role of the students in this program became 

higher. There were also successful factors that helped students develop 

their EFL reading comprehension levels (e. g. self- confidence, 

motivations and the level of ambition). 

Regarding the relationship between the three groups, the results 

revealed that the multimodal printed group outperformed the first one in 

the EFL overall reading comprehension levels for many reasons. The 

first group received many activities and tasks which have a vital role in 

developing the dependent variables such as (drawing picture book from 

their imagination about the events of the novel, hot seating, debates, 

jigsaw strategy, group experts, mind mapping, KWL Chart). In addition 

to the previous reasons the classroom atmosphere was very important as 

applying the above tasks and activities, students’ idea, viewpoints and 

thoughts were arranged and valued through a motivating environment. 

The present study coincided with many studies related to 

multimodal reading modes to develop reading comprehension level 

(Bao, 2017; Vaarala and Jalkanen, 2010; Biria and Boshrabadi, 2014; 

Romero, 2012; Manoli and Papadopoulou.2013; Baharani and 

Ghafournia, 2015). This asserted that multimodal reading modes had a 

great and positive effect on developing reading comprehension levels. 

On the other hand, the following studies used multimodal reading 

modes with different variables and different samples (Lee, 2014; Julian, 

2010; Borton, 2008). Moreover, these results of the present study were 

consistence with results of (Baharani and Ghafournia, 2015; Borton, 

2008; Biria and Boshrabadi, 2014) whose studies proved that multimodal 

reading modes had better impact and create positive attitudes and feeling 

towards the reading comprehension levels. 

To sum up, the hypotheses of the study were accepted. Using the 

multimodal reading modes program was effective in developing reading 

comprehension levels for the EFL 1st year freshmen English Department 

students. The results revealed that the first group (multimodal printed 

group) was the best one of the second group (non-printed multimodal 

group) and the third one (multimodal printed and non- printed group).  
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